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る指導法です。10 か国を対象とした最近の研究は「これらの国々では強い合意が得られている – 最も直感的で広
く用いられている指導法はコミュニカティブでタスクに基づくイマ－ジョンプログラムであり、訳読式の指導は好
ましくないとされ、下から 2番目に位置付けられている」（Pym, Malmkjaer & Gutierrez-Colon, 2013, p.34）。つ
まり、最近の外国語学習において、訳読式の指導法にはあまり触れることがないという事実がマイナスに働いてい
るとは思えません。 
数年前、著名な言語指導の研究者である Guy Cook (2010)は訳読式の指導法を利点と欠点の両方の観点から再評
価する試みを行っております。その中でCookは、決して従来の訳読式の指導に立ち返ろうと主張しているわけでは
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Head of General Education English: Masahiro Kobayashi 
Course Coordinators: 
⚫ Communication English A: Trevor Sargent/Graciela Cravioto 
⚫ Communication English B: Shirley Leane/Masahiro Kobayashi 
⚫ Jissen Eigo A: Trevor Sargent/Masahiro Kobayashi 
⚫ Jissen Eigo B: Trevor Sargent/Masahiro Kobayashi 
⚫ Sogo Eigo I & II: Masahiro Kobayashi  
⚫ Sogo Eigo III & IV: Wakako Takinami  
⚫ Eigo Jyokyu: Masahiro Kobayashi 
⚫ Yonago Campus: Tim Wiltshire 
 
Historically, distinct groups of English teachers have taught specific General Education 
English courses depending on each course’s syllabus regarding which skills (reading, writing, 
speaking and listening) were emphasized. In other words, the skills were taught in different 
ways, by different teachers. This is no longer the case. Through reorganization and 
scheduling innovations, most English teachers now have the experience needed to teach 
4-skills and are prepared to teach any General Education English course. Course 
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Coordinators with 4-skills teaching experience are assigned to each course and work together 
to maintain the overall integrity of the Program. This has resulted in the integration of all the 
various English courses into a 4-skills oriented, cohesive whole. In the process, teachers 
involved have also improved the quality of their English lessons by observing each other’s 
classes, discussing and sharing ideas, consulting with one another, collaborating and 
cooperating with lesson planning, and so on. A number of basic ideas and practices that 
support Program cohesion and course integration emerged from this process and have been 
incorporated into the Program. English classes in the Faculty of Medicine in Yonago, 
previously separate, have also been successfully assimilated into the Program. The Program 
is firmly grounded in the existing provisions for General Education English as outlined in the 
syllabus statements for each course, and further reinforced by an overall commitment to the 
English Language Teaching profession as a basic guiding principle. 
 
1. Learning Goal 
The English for International Communication Program aims to cultivate students who can 
communicate effectively in English in an international environment—either inside or outside 
Japan. The focus is on integrating the 4 skills of speaking, listening, reading and writing 
through communicative instruction as explained below (3.2). Another way of expressing this 
is the aim of having students further develop the kind of competence in the 4 skills of English 
that is routinely measured by such proficiency tests as TOEIC.* 
 
2. Comprehensive and Cohesive 
The Program is comprehensive, comprising all core courses in General Education English at 
both campuses. Designated Course Coordinators coordinate the curriculum, learning 
materials and course scheduling for the sake of continuity from course to course, semester to 
semester and year to year. Cohesion is thus established and maintained by Course 
Coordinators working together to organize successive courses based on each course’s 
particular syllabus and the foundation created by previous courses.  
 
3. Managing Learning in the Classroom 
Through discussion and feedback, five basic learning-related classroom practices have 
emerged to complement the 4-skills oriented curriculum and further promote Program 
cohesion. These practices mutually support the creation of a learning environment in each 
classroom that is conducive to pursuing the overall aims of the Program. 
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3.1 Learner-centered Classrooms 
This means having teachers carefully and deliberately structure classroom practice and 
lessons in such a way that students are placed front and center of their own learning.   
Teachers plan lessons that give students ample opportunities to initiate and respond to each 
other through meaningful communication in English. At the same time, they bolster 
motivation by planning challenging activities that lead to incremental success on the part of 
individual students. 
 
3.2 Communicative Instruction (“Diversity through Versatility”) 
In the hands of versatile, multi-skilled teachers, Communicative Language Teaching (CLT) 
and its offshoots, such as Task-Based Instruction and Content-Based Instruction, provide a 
comprehensive basis for a cohesive, 4-skills oriented Program. CLT has proven to be highly 
robust, evolutionary and eclectic, readily incorporating many diverse practices and 
procedures, including translation oriented activities. With a 4-skills oriented curriculum, 
students can expect to actively share ideas and information with the teacher and with each 
other, in English, in all courses. Still, while keeping firmly in mind the overall goal of the 
Program, the specific objectives of the course, and the cohesion between courses, teachers 
themselves are in the best position to determine just how much English and how much 
Japanese is appropriate for each class.  
 
3.3 Seating Arrangement for Pair and Group-work 
The large classes at Tottori University can be a challenge for creating learner-centered 
classrooms.  
To maximize communication in the classroom: 
• seating plans are used (either the teacher’s own, or the Excel “app” available 
on-line) 
• teachers are easily able to address each student by name 
• each student has a designated partner and/or group to work with in each lesson 
• partners are rotated either during lessons, between lessons or both 
Significantly, seating arrangements provide opportunities for lower level students to receive a 
certain amount of focused input, support and guidance from a partner with greater 
proficiency. This dovetails with the two-tier streaming explained below (4.1). Seating 
arrangements can help save time with attendance-taking as well. Feedback from students 
invariably shows widespread support for seating arrangements and changing partners. 
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3.4 Individual Student Participation 
Through the use of clear seating arrangements, teachers are able to monitor and keep a 
record of various activities and contributions made by individual students, such as answering 
questions, asking questions, sharing ideas, or otherwise making contributions to the class. 
Seating arrangements can also help support a student-centered environment where 
communication in English can be noted as part of the participation component of grading. 
Experience shows that explicitly showing, explaining and demonstrating the role of 
participation in grading to students, greatly increases their engagement with the teacher, the 
lesson materials, and other students. 
 
3.5 Academic Assessment 
As part of general education, the Program also aims to support the promotion of academic 
values, such as intellectual curiosity, diligence and students taking personal responsibility for 
their own learning. Participation in lessons is essential in a learner-centered environment 
and records of such participation can help to actively promote these academic values in our 
classrooms as well. Assessment for each course is mainly based on mastery of the course 
objectives, with the focus on achievement testing along the lines of “test what you teach”. One 
common assessment plan is: Participation - 30%, Mid-term test - 30%, Final test - 40%. 
Interview tests, presentations and weekly quizzes are also often used in conjunction with 
mid-term and/or final tests, with classroom participation as a staple component in all courses.  
 
4. Key Characteristics 
4.1 Streaming into Advanced and Intermediate Levels 
Currently, classes are streamed into two levels, advanced and intermediate. This is a complex 
issue involving the practicalities of suitable streaming criteria, ensuring GPA consistency and 
fairness, as well as providing a rich learning environment for learners with differing abilities. 
 
4.2 Textbooks/Materials 
Various materials are matched to the syllabus for each course by Course Coordinators while 
considering the cohesion between courses across the two-year Program. Course Coordinators 
welcome suggestions for suitable materials from teachers for the courses they coordinate and 
changes are made year to year on a case by case basis. 
 
4.3 Peer Observation, Collaboration, Coordination 
This Program owes its existence to all the teachers who have contributed to the effort to 
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reform and improve our English lessons over the last few years. This has come about through 
cooperation and collaboration, observing each other’s classes and working to coordinate our 
efforts. Ongoing cooperation, collaboration and innovation will help ensure that the Program 
continues to evolve and develop. 
 
4.4 Screen Projection in the Classroom 
Projection is being used to control and support comprehensible input and make use of e-books 
where available and appropriate, by using laptop computers. They are also used for 
developing teaching materials. Through a recent change of policy by the University, part-time 
English teachers are now provided with laptop computers. 
 
 
*To avoid any confusion, it should be noted that while the Program aims to help students 
further develop the kinds of 4-skills English abilities that tests such as TOEIC aim to 
measure, this is quite distinct from the kind of test preparation courses that prepare learners 
for taking specific tests (TOEIC, TOEFL, IELTS, etc.). Test preparation courses help students 
obtain a score that is truly reflective of their English ability and not unduly hampered by 
unfamiliarity with the test itself. General Education English classes aim to boost students’ 
fundamental English ability, not necessarily their test-taking skills. At Tottori University, 
non-credit TOEIC Preparation Courses designed to boost students’ test-taking skills are 
offered separate from, but complementary to, General Education English courses.  
Trevor SARGENT： A Personal Account of a Great Idea22
190327_3rd_鳥大教育センター紀要15号.indd   22 19/04/08   15:37
